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Abstract: 
The present research investigates the professional progress of English language teachers 
related to the language assessment and teaching methodologies and represents a 
theoretical planning of the field of curriculum and assessment in English Language 
Teaching and its effect in terms of professional and qualified development. Assessment 
is an essential section of the educational process, as it controls whether or not the goals 
of instruction are being achieved. Assessment influences decisions about ratings, 
assignment, improvement, instructional requirements, curriculum, etc… A qualitative 
connection between theory and implementation of well-developed practices in 
assessment contribute to positive achievements to in-service teachers. The major 
achievement of the study is that English teachers' professional progress is eloquent only 
if the assimilated information is applied in their environment.  
 
Keywords: professional development, language acquisition, English Language 
Teaching assessment 
. 
1. Introduction 
 
Today's students must have knowledge not only of the basic reading and arithmetic 
skills, but also must develop abilities that will permit them to survive and progress on 
an environment that is continually evolving. They must be competent to think critically, 
to examine, and to make inferences. Modifications in the skills base and knowledge of 
our scholars require new scholarship aims; these new learning aims modification 
change the connection between assessment and education.  
 An essential characteristic of teachers’ professional knowledge and competence 
is the capability to evaluate scholars’ realizations adequately. “ccording ratings is one 
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classical mission in this context. Besides giving evaluations, assessments for school 
assignments or following verdicts belong to these responsibilities. Teachers must have a 
dynamic role in making judgments about the determination of assessment and the 
content that is being assessed. “ppropriate students’ individualities which influence 
teachers’ evaluation do not only involve academic achievement but also students’ 
answers to diverse assignment demands as well as non-academic features such as 
learning impulse or school apprehension. 
 Professional development processes are considered relevant spaces for modern 
organizations. In order to be at the forefront, education systems are committed to 
analyse the skills and professional performance of teachers. This perspective frames the 
consideration that the teachers of English have training needs as they progress in their 
career, which requires an updated teacher to know, to know how to be and know how.  
 Teacher professional development is an on-going process that includes 
opportunities and experiences planned systematically in order to promote substantive 
improvement of educational processes from problematizing reflection of situations 
faced in their daily lives. Placing at the centre the English teacher who faces great 
challenges and demands of a society that aspires to improve language skills, the course 
learning assessment was planned considering the reality of the MEP from an 
andragogic approach. 
 Planning and implementation of professional development activities should 
answer the questions: what to teach?, how to teach ?, when teaching? and why teach / 
who? Coherence between these aspects is a prerequisite for participants and facilitators 
of lifelong learning activities achieve significant learning factor.  
 The work of teaching involves among other things provide training goals to 
organize the pedagogical action. On this regard, Hernandez (1995) states:  
 
 "Programming is a process of give unity and structure to the educational work process, 
 taking into account the students themselves, their environment, media and materials 
 available, in terms of achieving the goals, general and often, educational administration 
 fixed for this purpose.Ȅ 
 
 Programming requires goals which serve to determine the degree of progress 
and guide the actions of the teaching-learning process. Not less important is the 
content, what you want to teach must meet the objectives which reflect the knowledge 
to achieve. Coll, C. (1995) suggests three types of content, namely: cognitive, 
procedural, attitudinal. Addressing these must establish meaningful relationships 
considering the context and previous knowledge of the participants. 
Anastazy Brozek –  
LEARNING ASSESSMENT AND PROFESSIONAL DEVELOPMENT  
ON ENGLISH LANGUAGE TEACHING PROFESSORS
 
 European Journal of English Language Teaching - Volume 1 │ Issue 1 │ 2015                                                      38 
The educational concept and the principles governing the design of professional 
development activities largely determine the procedures regarding the pedagogical 
mediation. Within this concept the facilitator should be creator of a favourable climate 
for learning and an emotional environment that serves as support for the process of 
teaching and learning.  
 The cognitive, emotional, praxis and values are inseparable from this concept. 
However, what are the substantive aspects of a pedagogical practice that allows such 
consistency? Two Freire's ideas seem basic and substantial as a starting point: overcome 
any banking concept of education and pass a pedagogy of response (in which the 
teacher says what seems interesting) to a pedagogy of the question (the teaching and 
learning are answers to questions and interests that "connect" with students). This 
allows us to enter into a substantive aspect of any educational practice: attending the 
prominence and self - realization of students. (Ander Egg, 2001 p. 117)  
 Continuing education promotes transfer of learning to the workplace. Ander Egg 
(2001) makes us reflect on the importance of considering who directed training activity 
is. These activities should be geared to improving the teaching work by reference to 
their experience and prior knowledge. In this regard, Casanova (2012) refers to the 
conclusions of the Kinsey Report MC 2007 when its conclusions states  
 
 ... the quality of an education system will never be above the quality of its teachers. In 
 short, quality is a dynamic concept in essence that will remain alive and always updated 
 to continue to innovate in education in view of the social events that occur and scientific 
 findings (psychological, educational, neuroscientists, etc.) and that should count as 
 training base and the prestige of its teachers. (p. 09)  
 
The statements in the McKinsey report reaffirms the importance of training programs 
with a planned orientation to strengthen the development of teachers so that the 
thematic content of the curriculum and professional experience are linked.  
 
2. Context of the Evaluation 
 
At the beginning of the century, the society demanded a range of skills in various fields 
of professional life. The economic development of countries, globalization and job 
creation has been and will be a priority of the states of the world. To achieve an efficient 
performance work, better competitiveness, sustainable productivity growth, all human 
activity must be inherent in an on-going process of evaluation. 
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Today the world is more mechanized, more and more homogenized and exposed 
almost entirely to the use of technology; this is a determining factor in the economic 
growth of a country. The industries of the future are developed from research, 
evaluation, innovation and creation. 
 To compete in a globalized world, people not only need to acquire a profession 
but is also necessary to be bilingual, trilingual or multilingual. Speaking a second 
language is as important as having a profession and this is much more relevant when 
the person makes the language a profession which needs to be competent not only in 
the domain of language as such but also in becoming a teacher Of the same. 
 (Saorin 2003) states that "…the language of research and scholarly publications is 
English…" this is corroborated by the statistics that determine that 70% of scientists 
publish their information in this language, 85% of the world 's mail is written in this 
language and 90% of the information in electronic media it is in this language. For such 
reason the importance of learning of a language that connects everyone in any context 
became vital. 
 Learning a language is an on-going process that requires practice and application 
of it in real life situations. So learning a foreign language in an unfavourable context is a 
difficult task, since learners do not face a real world in which they can communicate 
and apply their language skills acquired. 
 Today, despite the value that is given to the evaluation process, we can realize 
that the evaluation of results is very important, because students must always meet 
standards set for access to school, to college and even it aims to certify a profession 
through a test in which a professional demonstrate their knowledge and skills, and 
attitudes that it has acquired during his student life. 
 This assessment approach determines the user to transfer knowledge to skills, ie 
know-how, which involves mobilizing them to various communication situations and 
putting into practice this knowledge. That is, it is considered that a person is a 
competent reader or speaker when you can use the language in the most varied 
discourse genres, either oral or written situations. 
 From this perspective the assessment of language skills in learning a foreign 
language should include a criterion of achievement, should allow the student a gradual 
training evaluative techniques so that contributes to the development skills of 
comprehension and oral expression, reading comprehension and written expression. 
All this alludes that the assessment should be taken as a concomitant practice the 
teaching-learning process. 
 The demonstration of a competency evidences the implementation of various 
skills but should not manifest itself only in action but it is necessary to include a level of 
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efficiency and effectiveness. Efficacy results of the proposed objectives and efficiency 
optimization level of cost, time, resources and quality in meeting the objectives. 
   
3. Evaluation of Learning in English Teaching  
 
Recent research has been interested in how the brain works and how you learn; these 
studies have highlighted the need of not only new teaching methods, but also the 
urgency to consider new ways of evaluating. The evaluation of learning processes in the 
classroom is part of the formal structure of any educational process; the controversy is 
how to do to respond to the new assessment approaches which are supported from a 
more holistic view of learning as a process.  
 The evaluation as process involved in learning and motivation of children of 
school age to acquire a foreign language is a guiding principle of best evaluation 
practices. Rodriguez, et al. (2012), Atina stating that  
 
 "…through education evaluation can learn to set criteria (and hence priorities), to reflect 
 on the positive and negative realities, to assess (and compare) the objects of evaluation 
 and above all, to make fundamental and justified decisions… "ǻpag.ŗŘǼ 
 
The way how the assessment to fulfil its purpose of contributing positively on the 
progress of students represents an educational challenge is made.  
 According Linse and Nunan (2005), an English teacher, put careful attention to 
what students do in class, and based on that observation modify their planning, 
activities and teaching techniques. Similarly, Brown (2004) suggests that teachers 
evaluate English language proficiency of their students as part of a continuous process, 
each time a student participates in an activity.  
 Progress is needed on the appropriate assess student progress reflected in the 
development of language skills and emotional development involving the child's 
interest and the significance of what you learn ways.  
 It is necessary to harmonize the evaluation culture of schools and the design and 
implementation of evaluation instruments. The academic achievement of children in the 
acquisition of English should be reflected in a performance - oriented students closely 
with the pedagogical approach and the principles of teaching and learning a foreign 
language.  
 The evaluation of learning is a process on-going of information and reflection on 
the process of production of learning and required for execution of the implementation 
of the following processes: 
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a) Collection and selection of information about student learning through the 
interaction with them, the application instrument, situations of evaluation, and 
so on; 
b) Interpretation and evaluation of learning in terms of the degree of development 
of the evaluation criteria established in each area and therefore the degree of 
development of competition. The assessment should be in qualitative terms. 
c) Decision making, which involves the establishment of a plan of action that 
allows students to learn, reinforce and stimulate learning to be developed with 
the help of teachers, who must plan new strategies of teaching-learning, 
according to the conclusions is reached in the evaluation. 
 
4. Principles and Purposes 
 
The system of learning assessment is to contribute to improving the quality of teaching 
and learning, therefore it should be given before, during and after these processes 
allowing regulation of interrelationships, detect difficulties that are presenting, find out 
the causes and take timely action without waiting to complete the process; therefore it is 
of nature training . Similarly, the assessment of learning assumes that its object what are 
the criteria and indicators for each curriculum area, which serve as benchmarks to 
assess progress and difficulties of students. These criteria constitute the unit for the 
collection, recording, analysis and communication of the evaluation process, giving the 
nature of judgment: 
a) It is part of the planning effective teaching and learning.  
b) It focuses on how students learn.  
c) It is central to classroom practice.  
d) In a key professional skill. So it is important the feedback.  
e) Is sensible and constructive since the assessment carries an emotional impact.  
Therefore it should be emphasized the progress and achievements of students 
rather than their failures, therefore there must be a constructive feedback 
focusing on work and not on the person.  
f) The evaluation promotes motivation in students and this in view It should serve 
to student progress. In this regard it is important not to make comparisons with 
those students who have had greater success.  
g) Promotes understanding of goals and criteria.  
h) Help students to know how to improve. Therefore must use methods that 
encourage student autonomy and to allow some choice and opportunities for 
self-direction.  
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i) Develop capacity self-assessment.  
j) Recognizes all educational achievements. 
 
5. Why and What to Evaluate Student Learning? 
 
There are many groups interested in evaluating the language skills of these students are 
teachers, department heads, parents of families , governments and of course the same 
students. However, we all believe the four main reasons for evaluating: 
a) To compare students to each other 
b) To see if students achieve a particular standard 
c) To help students learn 
d) To check if the program is doing its job 
e) To promote, demonstrate and certify 
a) To compare students to each other.  
 Today if students want to go to a university to study any career, the university 
has to select the "best students". This decision has a comparative basis for example if the 
university takes 80% of the best candidates but the consistency problem is that this is 
determined through an examination and notes of his collegiate life depicted in his 
bachelor's degree. However, what really sets are the best students if only a minimum 
percentage of 20% of candidates achieved inserted into a university. Although this 
system may not be as fair, this is often used by governments and parents to judge the 
quality of the educational institution. 
b) To see if students are to reach a particular.  
Large organizations such as the state or international examination bodies have certain 
standards of proficiency that students should have. ȃThese standards do not necessarily 
reflect the teaching program the students have followed, ie, different institutions may 
have different texts or programsȃ. In the case of a race where language students study 
English as a language of instruction they must also undergo the evaluation criteria of 
these institutions to end his career to determine the level of proficiency in the language 
through a proficiency test. 
 Educational institutions such as universities and much more, also have certain 
standards based on individual criteria and framed in international, which generally is 
also a quality criterion. Educational institutions base their evaluation system in their 
own teaching program.   
 Generally they analyse what students cover in a classroom, and then assess 
whether students have learned often through a performance test. Another reason to 
evaluate is the initial location. You can analyse the skills of students to see if they are 
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part of the system. For example, if the institution has restrictions regarding classroom 
space, or certain language own criteria such as: proficiency in grammar, pronunciation, 
fluency, etc., which can also be location criteria. 
c) To help the student learning when the teacher applies a performance test to see if 
students need more help or reinforcement, for example, most students achieved a good 
result to write an advertisement but had many errors in grammar used, then you need 
to re-plan and strengthen the teaching in that particular area. 
d) To check if the program is doing its job, ie if many errors are evidence in a 
particular grammar, the teacher may decide to completely change the program to help 
students focus on a different context of teaching and learning. Or large - scale higher 
organism can decide to change the curriculum of a career. 
e) To promote, accreditation and certification, students within the social 
dimensions involving, among other things, the legitimacy of skills professionals from 
the rest of society. 
 
6. What to Evaluate 
 
The answer to ȃAssess What?Ȅ should be organized around the object of evaluation in 
the case of learning a foreign language should assess knowledge and skills in that 
language and usually include listening, speaking, reading and writing together with the 
components of language as are grammar and lexicon. 
 The objectives, defined as the knowledge, skills and attitudes pursued in a 
program, in a cycle or a class. These objectives are expressed in terms of capacity or 
general or specific skills, which can be specified in a given time. 
 This concept of objectives presents the difficulty that the capabilities are not 
directly measurable and that its development is more or less constant continuum 
evidence generally short or long term. (...)  
 
 ȃTo appreciate the development of capabilities must resort to standards that are 
 susceptible to some kind of finding, albeit indirectly: these are the content, tasks and 
 performance of the student in the performance of the latter" 
 
 If you are evaluating the grammatical error message the first response does not 
limit the communication of the idea, so the answer is correct and if we are evaluating 
the second half is also correct. For these reasons the teaching of a language must not 
forget that there are two different corrections to the message and the medium. 
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It is also necessary to clarify the language skills we evaluated, ie if we evaluate the 
components of language (grammar, vocabulary, pronunciation) or if we evaluate how 
the student connects these components when used in language that is the four skills 
(speaking, listening, reading and writing) communicatively. 
 We must also assess skills in speech as: use the language that is socially 
appropriate can be formal or informal; strategic skills are as taking turns in 
conversation, get information from a text or listen to the main idea; language learning 
skills such as ability to use the dictionary, the ability to deduce the meaning of words in 
context, meta-language learning as the teacher ask: what is the past of the verb find? 
etc.; learn skills in general and the contribution to and within the group, the ability to 
distinguish what you know and do not know yet, to follow directions; and social skills 
behaviour such as sit in the chair without interrupting the class or develop their test 
yourself without trying to copy: and the criteria to qualify, evaluations give results in 
numbers are easy to qualify, simply type rating in numbers or percentage converted 
into different scales a note on a score of 10 or AE. 
 Specifically, the teaching of any foreign language under the communicative 
approach leaves no doubt that should assess knowledge, skills, communicative 
performance in the use of foreign language, so the level of competition communicative 
acquired, feelings, values and attitudes. 
 However, the fact that the language skills they acquire students as part of their 
stands interaction with the system of the language study and the level of development 
of language skills are necessary to evaluate them through own communication of 
students in the foreign language as an expression of the level of development of 
communication skills acquired. It is precisely in the communicative practice that the 
teacher and the student can watch repeatedly and evaluate communicative student 
performance in the foreign language. 
 Attitudinal knowledge perhaps could be difficult finding in other subjects but in 
the foreign language can be evaluated through student performance in communication, 
where you can appreciate its capacity for collaboration, their attitudes to the group, 
their preferences, own interests in the tasks of learning the language, but also can 
inquire directly about their ways of thinking and acting in each communicative 
situation which makes this knowledge becomes observable. 
 
7. Conclusion 
 
Today, you can make use of many assessment tools, taking advantage of information 
technologies and communications so as to allow demonstrate the gradual and 
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incremental progress in developing skills of listening and speaking a foreign language. 
Instruments should be implemented taking advantage of advances in information and 
communications technology such as: email, the chat, open forums, the web-folios, 
graphic organizers, web-quests, the blogs; and instruments that promote the 
registration of progressive advances of the sub-skills of students as reflective journal, 
surveys, interviews, scales reliability, evaluative scales or rubrics, bands, among others. 
 The development of communication skills in learning a foreign language is so 
complicated that involves the integration of oral or written comprehension and verbal 
and written expression simultaneously and coupled to situations which involve the 
development of other skills such as socio-linguistic, strategic, pragmatic and require the 
application of specific techniques that allow the progressive evaluation of micro-skills 
that will gradually becoming competitive standards domain and demonstrate greater 
skill in the practical demonstration of language in real communicative situations. design 
techniques are then suggested as panels, forums, dialogues, troubleshooting, graphic 
organizers, portfolios, projects, among others, participating students and evaluate the 
process and the teacher diversify the techniques and assessment tools so that is not only 
examining the only instrument to assess or grammar aspect evaluated the learning of 
English. 
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